Rawdon St. Peter’s C of E Primary School Pupil premium
strategy statement

This statement details our school’s use of pupil premium (and various recovery/catch-up grants
for the 2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged

pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year
and the effect that last year’s spending of pupil premium had within our school.

In September 2022, our school welcomed a new headteacher who carried out a review of the pupil
premium strategy. Updates to the strategy are shown in green.

School overview

Detail Data

School name Rawdon St. Peter’s Cof E
Primary School

Number of pupils in school 320

Proportion (%) of pupil premium eligible pupils 4.7%

Academic year/years that our current pupil premium strategy 2021/2022 to

plan covers (3-year plans are recommended) 2024/2025

Date this statement was published December 2021
September 2022

Date on which it will be reviewed July-2022 July 2023

Statement authorised by C-Sibson{Headteacher}
L Clapham (Headteacher)

Pupil premium lead A. Hopkinson

Governor lead R. Mirfield

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £24,865

Recovery premium funding allocation this academic year £2,465

Catch-up premium funding allocation this academic year £16,850

Schoolled ina fundi " L thi lomi c1181 26

Pupil premium funding carried forward from previous years £0

Total budget for this academic year £45,36126 £44,180




Part A: Pupil Premium Strategy Plan

Statement of intent

Our intention is that all pupils, irrespective of their background or the challenges they face, make good
progress and achieve high attainment across all subject areas. The focus of our pupil premium strategy
is to support disadvantaged pupils to achieve that goal, including progress for those who are already high
attainers.

We will consider the challenges faced by vulnerable pupils, such as those who have a social worker and
young carers. The activity we have outlined in this statement is also intended to support their needs,
regardless of whether they are disadvantaged or not.

High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils
require the most support. This is proven to have the greatest impact on closing the disadvantage
attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in
the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will

be sustained and improved alongside progress for their disadvantaged peers.

Our approach will be responsive to common challenges and individual needs, rooted in robust
diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we have
adopted complement each other to help pupils excel. To ensure they are effective we will:

e ensure disadvantaged pupils are challenged in the work that they’re set

e act early to intervene at the point need is identified

e adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’
outcomes and raise expectations of what they can achieve

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge

Detail of chall
number etail of challenge




An increase in the number of children who require support for social, emotional and
mental health support.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will
measure whether they have been achieved.

Intended outcome

Success criteria

Children with additional or
emerging needs are well
support and make good
progress in line with other
groups.

e Groups of children make good progress through quality first teach-
ing.

Impact shown through regular targeted interventions for pupils as
identified through ongoing formative and summative assessment
systems. (assess, plan, do, review)

LSAs utilise ongoing CPD to support pupils well in lessons adding
value to their ongoing progress.

Key outcomes to continue
to be above the national

EYFS outcomes are above National Average




average in all areas for all
groups of pupils.

e KS1 reading, writing, maths, EGPS outcomes in 2024/25 are at-or
abovelevelsattainedin2049-—continue to be above the national av-

A robustR erage

Curriculumleadingt e Year 1 and year 2 Phonics Screening Check outcomes in 2024/25 are

attainment inline with-2019 at-orabovelevelsattainedin2019-continue to be above the na-

statutory assessmentsat tional average

both-KS1 andKS2 forall e Year 4 Multiplication Tables Check outcomes in 2024/25 continue to

pu-pﬂs—par:tieulapl-;'—eu% be are-at-er above national average.

dﬁa@m e KS2 reading, writing, maths, EGPS (English grammar, punctuation
and spelling) outcomes in 2024/25 are-at-orabeovelevelsattainedin
2019-continue to be above the national average

| I I' Ks2 " i 2024/25 han 85% of

. licad I iy I ard
licad & e
lmproved-mathsattainment | KS2Z-mathsoutcomesin2024/25 show-thatmore than-85%of
the-end-ofKS2:

Children identified as having
a level of social, emotional
and mental health
difficulties make good
progress, alongside their
peers and with other
groups.

Sustained high levels of wellbeing from 2024/25 demonstrated by:

e qualitative data from student voice, student and parent surveys
and teacher observations

e Positive input from the learning mentor through intervention ses-
sions, classroom coaching and collaborative work with parents.

: : : : ¢ |
b I . .

e asignificant increase in participation in enrichment activities, par-
ticularly among disadvantaged pupils

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic
year to address the challenges listed above.

Teaching (for example, Continuing Professional Development, recruitment and retention)

Budgeted cost: £13,78764 £14,879

Challenge
Activity Evidence that supports this approach number(s)
addressed
Continuing Professional This strand is drive by Rosenshines Principles 2,3,4,5

Development for all staff to create
the RSP teaching and learning

toolkit.

of Instruction.

https://blog.innerdrive.co.uk/guide-to-
rosenshine-principles-of-instruction
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https://blog.innerdrive.co.uk/guide-to-rosenshine-principles-of-instruction
https://blog.innerdrive.co.uk/guide-to-rosenshine-principles-of-instruction

This will be done through staff
meeting sessions, directed
professional development time
and support delivered by the
Headteacher who is an SLE.

Create a vocabulary strategy and There is a strong evidence base that suggests 2,3,4,5

dialogic activities to support the oral language interventions, including dialogic

teaching and learning of reading activities such as high-quality classroom dis-

in particular. This will also support | cussion, are inexpensive to implement with

the development of speaking and high impacts on reading:

listening across the curriculum. Oral language interventions | Toolkit Strand |
Education Endowment Foundation | EEF

This will be done through the use

of a consultant support and collab-

oration across the Aireborough

Learning Partnership Trust.

: . . ‘|

strueturesacresstheschooleur

date-understandingand-extend

vocabulany

Wewill i I

fund . I - I

release-time:

Purchase of a DfE validated Sys- Phonics approaches have a strong evidence 2,4,5

tematic Synthetic Phonics pro- base that indicates a positive impact on the

gramme to secure stronger phon- accuracy of word reading (though not

ics teaching for all pupils. necessarily comprehension), particularly for
disadvantaged pupils:
Phonics | Toolkit Strand | Education
Endowment Foundation | EEF

Enhancement of our maths The DfE non-statutory guidance has been pro- 4,5

teaching and learning curriculum duced in conjunction with the National Centre

planning in line with DfE and EEF for Excellence in the Teaching of Mathematics,

(Education Endowment drawing on evidence-based approaches:

Foundation) guidance. Maths guidance KS 1 and 2.pdf (publish-

We will fund teacher release time ing.service.gov.uk)

to embed key elements of guid- The EEF guidance is based on a range of the

ance in school and to access best available evidence:

Maths Hub r.esources and Contin- Improving Mathematics in Key Stages 2 and 3

uing Professional Development

(including Teaching for Mastery

training).

Review and revisit the current We will embed the data drive though 2,3,4,5

reading spine to support the social
and emotional development of our

Mindmate to support curriculum drivers and
further strength our overarching support of
social and emotional learning.
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https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf

pupils alongside the continued de-
velopment of PSHE learning.

Continvetheworkalready-begun
I .. ‘ i, of cocial
I onal (SEL) e

EEF Social and Emotional Learning.pdf(educ
ationendowmentfoundation.org.uk)

Development and ongoing profes-
sional development of SEND sys-
tems and practices in school.

https://educationendowmentfoundation.org.u

k/education-evidence/guidance-reports/send

2,3,4,5

Recruitmentofanew SENDCO and
releaseof the DHT tocoverthis
leinthei i

Targeted academic support (for example, tutoring, one-to-one support structured

interventions)

Budgeted cost: £24;392 £15,750

Challenge
Activity Evidence that supports this approach number(s)
addressed
Subscription to Cracking The average impact of reading comprehension 2,4,5
Comprehension digital strategies is an additional six months’ progress over
resource to support the the course of a year. There are some indications
teaching of reading that approaches involving digital technology can be
comprehension across successful in improving reading comprehension,
school. particularly when they focus on the application and
practice of specific strategies and the use of self-
questioning skills:
https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-
toolkit/reading-comprehension-strategies
Additional phonics sessions Phonics approaches have a strong evidence base 2,4,5
targeted at disadvantaged indicating a positive impact on pupils, particularly
pupils who require further from disadvantaged backgrounds. Targeted phonics
phonics support. This cost interventions have been shown to be more
includes recruitment and effective when delivered as regular sessions over a
training of a new member of period up to 12 weeks:
support staff. Phonics | Toolkit Strand | Education Endowment
Foundation | EEF
The implementation of a https://educationendowmentfoundation.org.uk/gu 2,3,4,5

robust system for
assessment which benefits
all.

idance-for-teachers/assessment-feedback



https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback

https://educationendowmentfoundation.org.uk/pu

blic/files/EFA evaluation report.pdf

Targeted Interventions for
pupils as identified. This
includes interventions for
children with social and
emotional needs as well
SEND interventions and
interventions in place for
catch up.

Tuition targeted at specific needs and knowledge
gaps can be an effective method to support low at-
taining pupils or those falling behind, both one-to-
one:

One to one tuition | EEF (educationendow-
mentfoundation.org.uk)

And in small groups:

Small group tuition | Toolkit Strand | Education En-
dowment Foundation | EEF

2,3,4,5

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £22;900 £16,900

regulation, friendships etc.

bereavement, enrichment, behavior, self-

Behaviour interventions:
https://educationendowmentfounda
tion.org.uk/education-
evidence/teaching-learning-
toolkit/behaviour-interventions

Mentoring:
https://educationendowmentfounda
tion.org.uk/education-

. . Challenge
. . Evidence that supports this g
Activity abproach number(s)
PP addressed
Attendance officer to meet regularly with Embedding principles of good 2,3
SLT, monitoring all pupils in our school, practice set out in the DfE’s
particularly our disadvantaged pupils. Improving School Attendance advice.
The DIE auid has | inf I
by-engagementwith-schoolsthat
i I I lovels of
absence-and-persistentabsence:
Learning Mentors to provide bespoke Strong evidence bases for all 2,3
interventions focused on social skills, approaches:
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https://educationendowmentfoundation.org.uk/public/files/EFA_evaluation_report.pdf
https://educationendowmentfoundation.org.uk/public/files/EFA_evaluation_report.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring

evidence/teaching-learning-
toolkit/mentoring

Self-regulation:
https://educationendowmentfoundat
ion.org.uk/education-
evidence/teaching-learning-
toolkit/metacognition-and-self-

regulation

Parental Engagement

https://educationendowmentfoundat
ion.org.uk/education-
evidence/teaching-learning-
toolkit/parental-engagement

. f technologies fe.a Mi ‘ I
: i > ; additionafourmonths’prograss-over
workshopsforparentsonphoniesmaths; the course-of ayear-Therearealso
volved with theirchild’s | ine e
I ings) Bl . i l
for farmilies incrisis.
« | withinal itern)

Total budgeted cost: £61;079.64 £47, 529

Predicted overspend: £15;718:38 £3,349


https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.

Our internal assessments during 2020/21 suggested that the performance of disadvantaged pupils was
lower than in previous years in key areas of the curriculum. Despite being on track during the first year
(2018/19), the outcomes we aimed to achieve in our previous strategy by the end of 2020/21 were
therefore not fully realised.

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, which dis-
rupted all our subject areas to varying degrees. As evidenced in schools across the country, school clo-
sure was most detrimental to our disadvantaged pupils, and they were not able to benefit from our pu-
pil premium funded improvements to teaching and targeted interventions to the degree we had in-
tended. The impact was mitigated by our resolution to maintain a high-quality curriculum, including
during periods of partial closure, which was aided by use of online resources such as those provided by
Oak National Academy, and the fact that most disadvantaged pupils took up places in school during clo-
sures.

Our assessments and observations indicated that pupil behaviour, wellbeing and mental health were
significantly impacted last year, primarily due to COVID-19-related issues. The impact was particularly
acute for disadvantaged pupils. We used pupil premium funding to provide wellbeing support for all
pupils, and targeted interventions where required. We are building on that approach with the activities
detailed in this plan.

Externally provided programmes

Programme Provider

N/A

Service pupil premium funding (optional)

Measure Details

N/A as there were no service children in school last year.




Further information (optional)

Additional activity

Our pupil premium strategy will be supplemented by additional activity that is not being funded by pu-
pil premium or recovery premium. That will include:

e embedding more effective practice around feedback through a review of the marking and feed-
back policy. EEF evidence demonstrates this has significant benefits for pupils, particularly dis-
advantaged pupils.

Planning, implementation, and evaluation

It is worth noting that due to low numbers of disadvantaged pupils across school (although this did
increase due to COVID), it is not useful to analyse data of these pupils as a group. Instead, our approach
looks at individual pupils, considering their personal needs and barriers. Actions are then planned and
put into place. Individual pupil profiles are used within school which record these details. These are
updated half-termly and evaluated at pupil progress meetings.
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

